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This statement details our school’s use of pupil premium for the 2025 to 2026 academic year funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Marks CofE Primary School 

	Number of pupils in school 
	102

	Proportion (%) of pupil premium eligible pupils
	24%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	3 years in total (this strategy details plans for year three out of three) 

	Date this statement was published
	

	Date on which it will be reviewed
	

	Statement authorised by
	Laura Kelsey

	Pupil premium lead
	Martha Button 

	Governor / Trustee lead
	Helen Arnold 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£16, 550

	Recovery premium funding allocation this academic year
	£5, 900

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£7, 550

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£30, 250


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Mark’s, we intend for all our pupils, irrespective of their background or the additional challenges they may face, to make good progress and reach their full attainment potential in all subject areas. The focus of this pupil premium strategy is to illustrate our objectives; ensuring all pupils achieve their goals and that we, as a school and wider community, advantage our disadvantaged. 
Our strategy is evidence informed and underpinned by our school values. We will consider the challenges faced by all vulnerable pupils and ensure the continued development of our curriculum is considered through the lens of disadvantaged pupils. At St Mark’s, we consider all vulnerabilities as disadvantaged including those from socio-economically deprived households, children with separated parents, higher mobility and other external factors that pose a barrier to children reaching their highest potential.
Our overarching aim within the strategy is to narrow the disadvantage attainment gap; our approach is responsive to the external challenges that disadvantaged pupils face and adopts a range of informed strategies to ensure all children have access to a high-quality education. Our key principles are as follows:
· Early identification of and a shared awareness of the challenges for disadvantaged and vulnerable pupils. As of September 2023, this now includes therapeutic disadvantaged and vulnerable pupils, aligning with our Therapeutic Thinking approach to behaviour and wellbeing - we will continue to establish our graduated approach to monitoring, intervening, assessing and evaluating through an assess, plan, do, review cycle. We will utilise a range of diagnostic assessments, both teacher administered and standardised tools, to monitor the progress of all our pupils, including our disadvantaged young people. 
· Quality First Teaching- tailored staff training and a continued professional development framework will ensure our staff have the ingredients to ensure our pupils are provided with opportunities to experience the world around them. High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils at our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
· Developing our Enrichment Curriculum and embarking on our Global Neighbours Accreditation - we will continue to take a holistic approach to developing our curriculum to provide opportunities and experiences for all our pupils. Our approach will be responsive to common challenges and individual needs, not assumptions about the impact of disadvantage. We seek to raise expectations for all pupils, instilling a desire to make change in the world and to know that their thoughts and feelings are worth expressing. 
Our strategy is cyclical and an integral part of our school development planning. We will continue to adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve at St Mark’s.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers. Developing Oracy skills has been identified as a target for our school development plan.

	2
	Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with phonics than their peers. This negatively impacts their development as readers. This is evident through our termly monitoring of pupil progress. 



	3
	Assessments, observations, and discussions with pupils suggest that attainment in Maths continues to be weaker among our disadvantaged pupils then their peers. 



	4
	Our assessments, observations and discussions with pupils and families have identified social and emotional issues for many pupils.  These challenges particularly affect disadvantaged pupils, including their attainment.
35 pupils (12 of whom are disadvantaged) currently require additional support with social and emotional needs, with 11 (5 of whom are disadvantaged) receiving Wellbeing Mentor support.

Our ‘Becoming a Mentally Healthy School’ initiative, implemented in 2021 has had a positive impact on social and emotional wellbeing being at St Mark’s; allowing us to develop processes and procedures of early identification and targeting provision for social and emotional needs. This has evolved to include the support from Thought-Full, a West-Sussex Mental Health support team who have been working closely with the school since 2022. The school continue to champion Mental Health and Wellbeing and as of Summer 2024, a carefully curated graduated response involving a three tiered triage system of universal, targeted and specific support has been implemented.

	5
	Our assessments and observations indicate that the education and wellbeing of many of our disadvantaged pupils continue to be a greater concern than other pupils.
This has resulted in significant knowledge gaps leading to pupils falling further behind age-related expectations, especially in Maths.  


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria for 2028

	To develop the Quality First Teaching of all staff, to target the needs of the children through universal and evidence-based strategies. 
	Assessments and observations indicate improved knowledge retrieval and memory functions of all pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative and qualitative assessment.

	To improve oral and language skills and vocabulary among disadvantaged pupils
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment. We are hopeful that greater improvements will be evident by the end of this academic year, due to the implementation of our Oracy curriculum. Outcomes will be measured subject specifically, undertaken by all subject leads and led by our Oracy Champions/Lead. 

	To improve Maths attainment among disadvantaged pupils 
	KS2 reading outcomes in 2025/26 show that the percentage of disadvantaged pupils that met the expected standard will be in-line with non-disadvantaged.

	To develop an Enrichment – based curriculum to close the disadvantaged gap, ensuring high aspirations are evident in all our pupils 
	Sustained high levels of attainment, engagement, and an increase in attendance from 2025/26 demonstrated by:
· quantitative attendance and attainment data
· qualitative data from student voice, student and parent surveys and teacher observations
· a significant increase in participation in enrichment activities inside and outside of school, particularly among disadvantaged pupils    



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £26,635.72

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continue to develop staff confidence through a curated programme of CPD for both class teachers and support staff;

· Half-termly CPD with a check-list approach for monitoring purposes.
· Termly CPD for Support Staff including micro-learning during weekly support staff meetings. 
	Oracy skills are vital to success in school and in life.  And yet, for many children, especially those growing up in poverty, opportunities to develop these vital skills are missed.  Only a minority of schools have consistent, coherent or adequately resourced provision to develop these skills in their students. Our sustained approach weaves oracy into a school’s DNA, ensuring current and future students have access to a high-quality oracy education. This means that students in Voice 21 Oracy Schools, including those who would otherwise miss out, develop the oracy skills they need for success in school and in life. 
Voice 21  https://voice21.org/our-mission-va-update/ 
	1, 2, 3, 4 and 5

	Embedding a nuanced approach to vocabulary development through planned dialogic activities across the school curriculum in order to close the vocabulary gap. 
	There is a strong evidence base that suggests oral language and vocabulary acquisition is inexpensive to implement with high impact of Speech and Language, Reading and Writing. Strategies suggested by key practitioners within education will be embedded within all aspects of teaching and learning.

‘Closing the Reading Gap’ and ‘Closing the Vocabulary Gap’ - Alex Quigley
	1, 2, 3

	Staff training, collaborative planning and peer coaching to create a universal teaching pedagogy of Quality First Teaching strategies with a focus on the development of metacognition.
	Staff have had multiple implementation and impact review sessions in staff training. We have used the best evidence based research in our implementation of this with examples below.

· Rosenshine’s ‘Principles of Instruction’- interpreted by Tom Sherrington. 
· ‘Teaching WalkThrus: Five-step guides to instructional coaching’- Tom Sherrington and Oliver Caviglioli.
· ‘Why don’t students like school?’- Daniel Willingham. 
· ‘MARGE: A Whole-Brain Learning Approach’ – Arthur Shimamura.
· EEF- High Quality Teaching 

	1, 2, 3

	Develop an Enrichment – based curriculum to close the disadvantaged gap, ensuring high aspirations are evident in all our pupils. Children will also be encouraged to become Global advocates and tackle national and global issues.
	Research and reports, such as in the DFE’s Enrichment benchmarks, evidence how young people engaging in enrichment opportunities improves mental health, well-being and sense of belonging. There is much evidence to suggest that children from disadvantaged backgrounds perform less well academically and socially within the education system, which then impacts their future pathways. A school-unique Enrichment Curriculum aims to bridge gaps between advantage and disadvantage pupils, by delivering meaningful learning opportunities and life experiences that may not be provided for them by their primary carers. It aims to give motivation to reach one’s full potential and live life in its fullest. 
DfE’s Enrichment benchmarks: 
Enrichment for all: benchmarks for building skills and opportunity?
Global Neighbours: Enrichment through Global Citizenship and Advocacy
The school is implementing the Global Neighbours project as a core enrichment strand within the curriculum. This will provide disadvantaged pupils with structured opportunities to:
engage with global and national issues (e.g. equality, sustainability, fairness, human rights)
develop cultural capital through stories, lived experiences and partnerships beyond their local context
take part in purposeful advocacy activities that promote pupil voice and leadership
This promotes high aspirations for pupils and closes the disadvantaged gap by:
Pupils being explicitly positioned as global citizens and advocates, not passive learners.
Disadvantaged pupils see their ideas valued and acted upon, raising self-belief and ambition.
Exposure to global role models and real-world issues broadens horizons beyond local limitations.
Learning goes beyond knowledge to include debate, ethical reasoning, collaboration and action.

	4, 5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £26,635.72 (not a separate budget for this as comes within the apportioned staff costs above)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Structured interventions will be informed by standardised diagnostic assessments, particularly within reading and spelling. Early intervention and targeted provision will be implemented to bridge the gap for disadvantaged children who have been impacted by partial school closures and absences. 
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF

We will continue to implement ‘Lexplore Analytics’ diagnostic assessments to monitor pupil progress in Reading with a focus on narrowing the attainment gap for disadvantaged children. In Summer 2023, we have added ‘Toe by Toe’ and ‘Colourful Semantics’ to our current list of interventions to help reduce the attainment gap for disadvantaged children.



	6, 7

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF

As of Summer 2022, we use Sounds Write phonics scheme across Key Stage 1 and 2. All staff have been trained to ensure high-quality phonics teaching is delivered to all pupils. Additional phonics-based interventions are provided for all pupils, including those from disadvantaged backgrounds. 


	2






Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: ££3,614.28
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	St Mark’s has been working alongside ‘Thought-full’ who offer Mental Health support to schools. Wellbeing Champions have been established and fully embedded within the school and wider community. 

The school have worked closely with our Early Help Link Advisor to bridge the gap between families that require further support at home. A parent workshop was run in the Autumn term based on helping understand worries in children and young people.

	We recognise the significance of current statistics and the impact negative mental health and wellbeing has on our pupils. As of 2025;
· Over half of Childline sessions in 2024/25 related to mental/emotional health, and hundreds of thousands of children are in contact with mental health services.
· Children in low-income families are four times more likely to have mental health problems, with significant numbers experiencing food/heating insecurity.
· Despite efforts, nearly 40,000 children faced waits of at least two years for mental health support in England.
· 70% of children with mental health problems don't get early help, despite 50% of issues starting by age 14.
· Factors like parental mental health (35%), domestic abuse (33%), and substance misuse (29%) heavily impact children.
https://explore-education-statistics.service.gov.uk/find-statistics/children-in-need-a-focus-on-sexual-abuse-and-exploitation/2025 
https://explore-education-statistics.service.gov.uk/find-statistics/children-in-need-a-focus-on-sexual-abuse-and-exploitation/2025 
https://www.childrenscommissioner.gov.uk/news-and-blogs/childrens-mental-health-week-2025/#:~:text=Reduced%20waiting%20times%20for%20mental,after%20that%20to%20receive%20support; 
	5

	As of September 2023, St Mark’s have embarked on a Therapeutic Thinking journey which is now securely embedded across the school.
All staff have received training on Therapeutic Thinking. 
As of Autumn 25, St Mark’s have devised a Behaviour Curriculum which seeks to manage difficult and dangerous behaviour through the discrete teaching of valued behaviours throughout other curriculum areas. 
St Mark’s recognise that all behaviour is a form of communication, and looking through a therapeutic lens in all of what we do; therapeutically disadvantaged continued to be a corner stone that we now include in our Vulnerability Index. 
This has been in conjunction with pupils, parents and wider stakeholders to ensure our approach is embedded within the ethos of our school and further promoted through our Christian distinctiveness. 
	Therapeutic Thinking is a philosophy. It focuses on how all children and young people are to be supported, particularly in terms of their emotional wellbeing and mental health.
 “Your success as an educator is more dependent on positive, caring, trustworthy relationships than on any skill, idea, tip or tool.”
Eric Jensen

An approach to inappropriate behaviour which puts repairing harm done to relationships and people over and above the need for assigning blame and dispensing punishment.”
Wright, 1999

“You can’t teach children to behave better by making them feel worse. When children feel better, they behave better.”
Pam Leo,

https://therapeuticthinking.co.uk/ 
	1, 2, 3, 4, 5

	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All




Total budgeted cost: £30, 250
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Our internal assessment during 2024 - 2025 suggest that the performance of disadvantaged pupils was generally higher in data tracked in Summer 2024 across key areas of the curriculum. This demonstrates that we are on track to reach the outcomes we aimed to achieve in our current pupil premium strategy. We have identified that the cohorts where disadvantaged data presented slightly weaker was largely due to higher proportions of these children having a special educational need. However, on the whole, disadvantaged children in most cohorts made expected or above expected progress. 
Our assessment of the reasons for these positive outcomes is owed to the continued development of our curriculum, and the high quality and inclusive teaching and learning evident across the school. We have continued to successfully embedded the cornerstones of the Curriculum of Hope at St Mark’s, and continue to draw upon the findings of Rosenshine’s Principles, as we develop the teaching and learning of our foundation curriculum areas. Formative and summative assessments as well as extensive subject monitoring and data analysis evidence that pupils’ understanding of our curriculum content has been deepened and pupils have been exposed to new experiences through enrichment days and activities. Over-learning, rehearsal and knowledge retrieval have been at the forefront of our teaching which has in-turn had a positive impact of pupil progress, particularly for our disadvantaged and vulnerable pupils. We are looking to further embed quality first teaching strategies to support all vulnerable groups to make progress from their baselines.
Our assessments and observations indicate that pupil’s social, emotional and mental health, as well as many of our disadvantaged pupils presenting with suspected or diagnosed neurodivergence, continue to pose a barrier to learning. 


Our Inclusion Register indicates that as of December 25, 35 pupils (12 of whom are disadvantaged) currently require additional support with social and emotional needs, with 11 (5 of whom are disadvantaged) receiving Wellbeing Mentor support. To address this, we will continue to use pupil premium funding to provide wellbeing support for all pupils, and targeted interventions where required. We will continue to implement our graduated response to support the increasing social and emotional needs of our disadvantaged pupils; we will continue to embed our Therapeutic Thinking approach across the school through our revised Behaviour Curriculum, with a focus on developing valued behaviours in our disadvantaged pupils to ensure they are equipped with the knowledge and skills to thrive throughout their education and beyond. This will be further enhanced through our Oracy curriculum; providing our disadvantaged pupils with the knowledge and skills to equip them for adulthood and thrive in our society.

We aim to continue to build on that approach with the activities detailed in this strategy.


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Therapeutic Thinking 
	Therapeutic Thinking LTD 

	Voice 21 Oracy 
	Voice 21 Oracy Education Charity 


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	· Enrichment Days and school trips.
· Teacher training to promote quality first teaching strategies. 
· Wellbeing activities 
· Development of our intervention programme and the investment of high quality resources such as Lego equipment. 

	What was the impact of that spending on service pupil premium eligible pupils?
	Through the pupil premium funding, we have been able to support these disadvantaged children by providing them with rich experiences and foster their curiosity of the world around them. We have provided equal opportunities for all and supported families who have struggled during the pandemic. 





1
